
0 ROFESSIONAL 
D VELOPME T 
a very occasional paper 
Something that has been a bone of 
contention , a topic of sometimes) 
acrimonious debate and also sometimes) 
a source of unease IS the subject of 
professional development. Professional 
development means two things. Firstlv, 
it means developing our skills as 
teachers; secondly, it means t.,ose things 
which we do above and be:rond the ca11 
of immediate duty (like teaching' to 
extend our professional and academic 
wisdom. To deal with the second 
meaning first, whether we call this 
consulting, practice, research, or the 
publication or delivery of scholarly works 
really doesn't matter. The) are all ways 
of developing ourselves. What matters is 
that we do expand our professional and 
academic capabilities. My argument is 
that to teach is not enough, and unless 
we make a deliberate and self- conscious 
effort to extend ourselves, we run the 
risk of evolving by default into a tired 
band of 'lifers' (the shghtly perjorative 
word that I have borrowed to mean 
tenured faculty). 

The position is this: whilst the school is 
entering adolescence (13th year), the 
collective faculty is fast approaching a 
rotund and t enured middle age. The 
average age of tenured faculty is 
presently 46.5. In ten years, i.e. in 1990, 
the situation could be that fifteen of the 
e isting faculty still remain, w1th an 
average age of 54.4 . Whilst the 
probability is that the future situation 
may develop differently, there is also a 
possibility that it will not be so different. 
Job opportunity and mobility have 
decreased in the last five years and may 
well decrease further, which means that 
we may be together for a long time and 
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the facul ty council around the turn of the 
century will have many grey hairs and/ or 
bald pates. In my experience, elderly 
f acuity fall in to two general categories. 
Those who have become the wise men, 
the elders, the pundits and, occasionally, 
institutions in themselves; and those who 
have degenerated into geriatric - I use 
the word loosely - incompetents who are 
an embarrassment to the institution and 
struggle to maintain some distant status 
quo which existed only in their 
imaginations. 

I exaggerate, if only moderately, to make 
the points. 

To return to the question of professional 
development, I am all too familiar with 
the various defensive arguments which 
allegedly mitigate the reasons for a 
minimum of activities other than 
teaching; or arguments which define 
professional development in the rather 
narrow sense of practice or near practice. 
Argument one is that we in the school 
are so overloaded with teaching and 
administration that there is no time for 
anything else, and that the summers are 
needed for contemplative navel watching 
to recover. Superficially, this argument 
seems well founded and plausible. (I have 
been known to use it myself). We do 
have heavy teaching loads and teaching 
can be exhausting. Upon reflection, 
though, the argument may well turn out 
to be specious and, if pursued to n 
conclusion, defeats the purpost for whi ch 
we are here . If indeed there is l1ttl e 
time left over to pursue regenE>rative 
activities, then we have a moral 
responsibility to take time out every two 
or three years to recharge; or, q11ite 
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si m ply, we become t ired a nd ineffec t ual. 
However, I be lieve that the rea l probl e m 
i s n ot that we a r e ove rl oaded and 
overworked, but that t he li ne of least 
res istance is to give t hat impression. By 
thi s I mean that we can spend sixt y or 
seventy hours a week her e dispensing 
(declimng) wisdom, but that this may be, 
in f act, the line of least resistance and 
merely overindulge nce in what (l hope) we 
enjoy doing best. lt becomes <~ question 
of priorities - w~ either spend longer and 
longer saying less and less; or we 
acknowledge the problem, use our 
teaching time more efficiently, and 
pursue other things. 

The other defensive argument relates to 
what is generally held to be an 
acceptable pastime in the um versity -
scholarly research. this has been 
perjoratively defmed by some of us as 
writing and delivertng papers on 
non-problems tn obscure ' but referred) 
JOurnals for academic survival, and is for 
those who are less fortunate than 
ourselves - i.e. non-professionals. Whilst 
I would not for one moment suggest that 
we are all scholars, I do believe that to 
eliminate scholarship as a possibility is to 
miss the point. I go further and suggest 
that the alleged contempt is actually 
based on reluctance or fear. Fear that, 
by stating publicly to our peers frather 
than our proteges) what we are thinking 
and doing, we mtght fail , and discover 
that we are inadequate . It is perfectlv 
natural for professionals who 11m e not 
been brought up in the universit' system 
to feel this fear, but we should 
acknowledge it 11nd not use derision as a 
weapon of d~fense. I believe that 
entering tnto a di::~logue with our 
contemporaries is an essential component 
of professional development; that it is an 
important way in which we can e pand 
our knowledge and wisdom and I hnt. 1 f 
Wf' fail lo do i I, wf'. at.rorhy ('waste mvm 
through irnperfC'cl nourishrnPnt' - Concisf' 
Oxford. If we cnn ovt>rcorne ottr 
reluctance and t ~link rositi\r.h 1boul 
t rnd i tionnl <1r::Hlr.rnic pursuits, lhPn I 
hr>lievP we shall tmprnvl' oursel\f'S and 
llw qu tltty of our te<~rhtnq. <\f iPr dll. 
what it r·p;Jllv nwans is thnt wt' h t\e to 
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r ead, think and, by expostng our thoughts, 
put t hem in order. 

T here is one fu r ther issue on this aspect 
of professional development which should 
be discussed briefly - the issue of 
renumeration. The probability that we 
wi 11 be paid - etther in fees or grants 
beyond our normal salaries for these 
types of endeavour is in direct relation to 
our established competence and 
reputation. I have heard it said that 
research or whatever cannot be done 
because the funding 1s not avatlable . 
converse I y it can be argued that the 
funding is not available because the 
credibility of the person seekmg money 
has not been established; a circular 
argument which leads nowhere but down. 
Two points emerge from this. The first 
is that it will be necessary to do 
considerable work for no extra money to 
es tabltsh a reputation in the cirst place. 
The second point is that a good deal of 
academic work must be done without 
extra funding purelv for intellectual 
satisfaction (and , occasionally. a free trip 
and/or a little glory). 

The other aspect of professional 
development ts that of teaching - a 
professtonal occupation in 1 ts own nght, 
which we engage in with no tratning at 
all and with no experience other than 
havtng been taught ourselves b\ people 
who had no traintng at all 
etc ..... self-perpetuating incompetence?.'. 
We learn on the job. relving on our own 
experience as students and the examples 
of our peers. This ts a fact of life here 
(a lthough not in Australia and New 
:ealand, for example. where the... have 
teachtnq climes. .l.t the Unt,ersit\ of 
Wellington, aprarently. the clinic ts run 
ln marrtage counsellors: an interestinq 
twtst. .. 

There arP three prtnctpnl componc>nts of 
teachinq. Ftrstl\, thc> knowledge and 
wtsdom wh1ch I ~,a, e dtscussed alrPath . 
c; Pc on d I ' • t h t' r ~ 1 s t ran sI at 1 q L h 1 s 
knowlPdqP and .... tsdorn tnto pednqoq, . 
lhtrdh. there an' the issues of prPsc>nttnq 
t 'lt' JWd'1qoq' 1 tnderst::mdabl~ Prr 1s, 
iPlt\ rn md l' •1pdtl1\ wtth studP t.;. in 
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short: content, form and method. 
believe all three aspects are important, 
but 1 intend to dwell principally on the 
second - pedagogy. 'this literally means 
the science of teaching). As I have said, 
we learn on the job and from our peers. 
We develop structures, programmes, 
projects and delivery packages by a 
process of collective, and often 
conventional, wisdom. These evolve, or 
change, partly in response to perceived 
student needs; partly in response to new 
insights or experiences and partly for the 
sake of change itself. The collective 
wisdom is only as good as the experience 
of the individuals who make up the group. 
Put more bluntly, if the group remains 
more or less constant, as it does with a 
mostly tenured faculty, and if the 
individuals teach only within that group, 
then the probability of pedagogical 
stultification increases accordingly. Such 
resurgence of mspiration as might take 
place will come mostly from those few 
outsiders that we can bring in. This 
certainly helps, but is not enough -
main! y because of limited exposure to 
other faculty. I believe that we can only 
expand our teaching experience and 
therefore pedagogical expertise - by 
teaching with other people at other 
places. This can be done in several 
ways, ranging from the short-term 
exposure of being visiting critics at other 
schools, to the medium term of several 
weeks giving an intensive lecture course 
or project, to the longer term of teaching 
for a term or a year on exchange or a 
visiting professorship. (The longest term 
of all is not to settle down until one has 
taught in several schools, serving an 
apprenticeship as it were; after which 
the other, shorter terms still apply.) All 
these are possible, but become probable 
on! y if the individuals concerned have 
established some credibility. It is seldom, 
especially in these hard ttmes, that 
schools want another hired hand ftf they 
do, they employ sessionals) and the only 
reason that another school would go to 
the trouble and expense of br1ngtng in a 
visitor is for the same reason as we do it 
ourselves; to gain real expertise. Once 
again the c1rcular argument emerges; 1 f 
you haven't demonstrated to the outside 
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world that you have expertise then it is 
unlikely that you wi 11 be 1 nvi ted, and if 
you are not invited then 1t is unlikely 
that your pedagogical experience will 
grow. In the first instance, then, it 
could mean short-term participation in 
cri ts by offering your services for 
nothing. 

This leads to the whole question of 
initiatives. Who is responsible? There 
has been a rather wistful assumption, or 
hope, that the institution - our i nsti tuti on 
- through the medium of the director or 
the graduate office will somehow 
magically provide opportunities for these 
things to happen. My position on this IS 

quite clear. The institution, however it 
is embodied, is not entrepreneurial and 
participates ani y insofar as it expounds 
its own needs (as I am do1ng now), 
suggests possibilities, and once individuals 
have taken their own initiatives, gives 
encouragement through advice and 
support. 

There is one final point that I want to 
make . Schools of architecture gain 
reputations in two ways; by the quality 
of the students that they deliver and by 
the extent to which faculty members are 
known outside the university for their 
expertise. It is essential that we build 
up our reputation as a first class school 
so that we attract On competition with, 
for example, Toronto) the best students 
and also attract, for those few 
opportunities we have for visitors, the 
best visiting faculty. Carleton where? is 
not a joke. furthermore, I do not believe 
that school reputations should be bui It on 
a few individuals, but on the basis of 
collective wisdom as exemplified by each 
member being a knowledgable and 
dedicated professional. 

What T have tried to do in this paper is 
to outline the problem of the school as 
an established and possibly rat'"ler ~ tati,.. 
body and emphaSI7.P the need for 
profes">t':ln"' --rvPI'Jprn•' 1. if Nr> ··p nai., 
static and we do not clxert ourselves 
beyond the immediate te:=!chinCJ dr.>manrls, 
then we will be a very dull SC'hool tndeC'd 
at the end of this decade. [J 


